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A STUDY ON AUROBINDO’S SPIRITUAL AND PHILOSOPHICAL VISION 
*
Dr Ananta Sharma 

 

Abstract 
Philosopher Aurobindo (1872-1950) can be 

viewed as a 20th century renaissance person. 

Born in Kolkata, India, Aurobindo was educated 

at Cambridge University. In Baroda, Aurobindo 

joined the state service in 1893, working first in 

the Survey and Settlements department, later 

moving to the Department of Revenue and then to 

the Secretariat, and much miscellaneous work 

like teaching grammar and assisting in writing 

speeches for the Maharaja of Gaekwad until 

1897. In 1897 during his work in Baroda he 

started working as a part-time French teacher at 

Baroda College (now Maharaja Sayajirao 

University of Baroda). He was later promoted to 

the post of vice-principal. At Baroda, Aurobindo 

self-studied Sanskrit and Bengali. He was an 

intellectual who intensely analyzed human and 

social evolution. The present paper highlights the 

philosophical contributions of Shri Aurobindo 

Ghosh to Education. It relates the importance of 

Aurobindo’s philosophy of education with 

different components of education: aims of 

education, curriculum, transaction, school, 

relationship of teacher and pupil; discipline; and 

finally the implication of Aurobindo’s philosophy 

of education on globalization. 

 

Keywords: Gurukul system, Potentially, Survey, 

Components of Education.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Introduction 
Education is an important instrument for bringing 

out potentialities of human beings while 

effectiveness of a system of education is mainly 

dependent on teachers. That is why, among all the 

dimensions of education, teacher education is 

considered to be most crucial. The quality, 

competence and character of teachers and their 

professional preparation depends on the quality of 

teacher preparation program.The indigenous 

education system of India has a well established 

tradition of teaching and learning. The system, 

known as Gurukul system, had a firm foundation 

going back to five millennia. The well-established 

tradition of teaching and learning in India has 

retained its inherent strength even under adverse 

circumstances. The post-independence period was 

characterized by major efforts being made to 

nurture and transform teacher education. 

 

Classrooms full of students deferring to the wisdom 

of an all-knowing professor has, is, and many 

believe, will continue to be the accepted mode of 

instruction. Despite many technological advances 

and the introduction of new pedagogical concepts, 

the majority of today’s classrooms continue to 

utilize this traditional mode. Educators have thrived 

in a bubble immune from advancements in 

technology, but the increasing rate of change of 

these advances now look to be threatening to burst 

this bubble. The world is changing -- it is getting 

both smaller and bigger at the same time. Our 

world shrinks as technologies now allow us to 

communicate both synchronously and 

asynchronously with peers around the world. 

Conversely, the explosion of information now 

available to us expands our view of the world. As a 

result of the ability to communicate globally and 

the information explosion, education must change. 

Most educators might not want to change, but the 

change is coming -- it is a matter of when not if. 

This violent vanguardism is often seen as an 

infantile politics that limits broader participation in 

a political movement,” says Wolfers, “but even the 

non-violent Gandhi significantly borrowed from 

Aurobindo’s transgressive politics. This form of 

terrorism was crucial in implanting the radical 

ideals of Swaraj that later anti-imperialist politics 

were structured around.” 

 

Aurobindo’s highly Anglicised, elite Cambridge 

education had left him estranged from his roots. On 

his return to India in 1893, he had to ‘re-learn his 

identity’ through classical Hindu texts, whereas his 

younger brother Barin, who had grown up closer to 

home, was more familiar with the living traditions 
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of Bengal. Together, Aurobindo, the prophetic 

visionary, and Barin, the untiring 

activist, organised the spread of a loose network of 

underground terrorist cells throughout the land and 

incited the increasingly politicised student 

communities of Bengal to submit themselves to the 

militant spirituality of the ‘revolutionary Sannyasi’. 

“These young revolutionaries took their cues from 

Aurobindo’s discourses of Sannyasi renunciation: 

they left their families and society, living 

rigorously according to rituals and timetables, 

dressing in the traditional ochre robes of the 

Sannyasi. Some even made use of Tantric 

practices, carrying out blood rites and secret vows 

in cremation grounds to purify their life in contact 

with death,” says Wolfers. “Through these 

practices they cast off their allocated ‘middle 

classness’, breaking free from imposed British 

society.” 

 

The revolutionaries targeted figures of British state 

authority and, in May 1908, Aurobindo was 

arrested in connection with the botched 

assassination attempt of a notorious magistrate. It 

was while in solitary confinement in Alipore jail 

that he experienced the ‘spiritual awakening’ that 

confirmed his mystic status. 

 

Aurobindo’s Aims of Education 
Shri Aurobindo emphasized that education should 

be in accordance with the needs of our real modern 

life. In other words, education should create 

dynamic citizen so that they are able to meet the 

needs of modern complex life. According to him, 

physical development and holiness are the chief 

aims of education. As such, he not only 

emphasized mere physical development, but 

physical purity also without which no spiritual 

development is possible. In this sense physical 

development and purification are the two bases on 

which the spiritual development is built. The 

second important aim of education is to train all the 

senses hearing, speaking, listening, touching, 

smelling and tasting. According to him these senses 

can be fully trained when nerve, chitta and manas 

are pure. Hence, through education purity of senses 

is to be achieved before any development is 

possible. The third aim of education is to achieve 

mental development of the child. This mental 

development means the enhancement of all mental 

faculties’ namely-memory, thinking, reasoning, 

imagination, and discrimination etc. education 

should develop them fully and harmoniously. 

Another important aim of education is the 

development of morality. Shri Aurobindo has 

emphasized that without moral and emotional 

development only, mental development becomes 

harmful to human process. Heart of a child should 

be so developed as to show extreme love, sympathy 

and consideration for all living beings. This is real 

moral development. Thus, the teacher should be a 

role model to his children that mere imitation can 

enable them to reach higher and higher stages of 

development. Development of conscience is 

another important aim of education that needs to 

develop by the help of teacher. Conscience has four 

level chitta, manas, intelligence, and knowledge. 

Aurobindo emphasized that the main aim of 

education is to promote spiritual development. 

According to him every human being has some 

fragment of divine existence within himself and 

education can scan it from each individual with its 

full extent. 

 

Philosophy and spiritual vision 
Sri Aurobindo's concept of the Integral Yoga 

system is described in his books, The Synthesis of 

Yoga and The Life Divine. The Life Divine is a 

compilation of essays published serially in Arya. 

Sri Aurobindo argues that divine brahaman 

manifests as empirical reality through lila, or divine 

play. Instead of positing that the world we 

experience is an illusion (maya), Aurobindo argues 

that world can evolve and become a new world 

with new species, far above the human species just 

as human species have evolved after the animal 

species. 

 

Sri Aurobindo believed that darwinism merely 

describes a phenomenon of the evolution of matter 

into life, but does not explain the reason behind it, 

while he finds life to be already present in matter, 

because all of existence is a manifestation of 

Brahman. He argues that nature (which he 

interpreted as divine) has evolved life out of matter 

and then mind out of life. All of existence, he 

argues, is attempting to manifest to the level of the 

supermind – that evolution had a purpose. He 

stated that he found the task of understanding the 

nature of reality arduous and difficult to justify by 

immediate tangible results 

 

Aurobindo’s Philosophy in Global Context 
The 20

th
 century saw the birth of a new social 

phenomenon termed as ‘globalization’. The idea is 

that the world is evolving into an interconnected 

social system producing a corresponding higher 

level of collective consciousness on a planetary 

scale. Therefore, humankind now has a communal 

responsibility to facilitate evolutionary movement 

toward global social integration, the construction of 

a new social reality and to cultivate planetary 

collective consciousness. Due to the severity of 

present day international problems, the grand idea 

of globalization now holds minimal concern for the 

majority of educators. 

 

Sri Aurobindo Ghosh strived to philosophically 

reconcile Western scientific rationalism with 

Eastern transcendent metaphysics into a holistic 
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narrative of reality. His academic interest was 

interdisciplinary in scope: political science, 

education, sociology, psychology and philosophy. 

He was deeply influenced by Western thought, 

most significantly, Charles Darwin’s evolutionary 

theory and French intellectual Henri Bergson’s 

philosophy of cognitive evolution. The ideas of 

impending human evolution and global futurism 

became the foundation of his spiritual philosophy, 

sociological theories, political ideology and 

educational thought. 

 

His approach to yoga is an integration of the 

physical social behavior with the metaphysical 

level as a holistic system of inner-self meditation 

and outer-social action: (1) knowing (seeking 

objective rational knowledge), (2) behavior 

(cultivating subjective positive social and 

humanistic mental models), and contemplation 

(nourishing reflective capitulation to the 

evolutionary energy of the absolute). His method of 

Integral Yoga is not a specific physical or 

psychological procedure of physical postures but it 

is to consciously surrender to evolutionary energy. 

This energy causes increasing levels of personal 

evolution, spiritual awareness, which is necessary 

for future social evolution. 

 

Teacher-Taught Relationship 
Aurobindo enunciates certain sound principles of 

good teaching, which have to be kept in mind when 

actually engaged in the process of learning. 

According to Sri Aurobindo, the first principle of 

true teaching is “that nothing can be taught.” He 

explains that the knowledge is already dormant 

within the child and for this reason. The teacher is 

not an instructor or task-master; “he is a helper and 

a guide.” The role of the teacher “is to suggest and 

not to impose”. He does not actually train the 

pupil’s mind, he only shows him how to perfect the 

instruments of knowledge and helps him and 

encourages him in the process. He does not impart 

knowledge to him; he shows him how to acquire 

knowledge for himself. He does not call forth the 

knowledge that is within; he only shows him where 

it lies and how it can be habituated to rise to the 

surface. 

 

Bibliography 
1. Census Returns of England and Wales, Kew, 

England: The National Archives of the UK: 

Public Record Office, 1881, Class: RG11; 

Piece: 3918; Folio: 15; Page: 23; GSU roll: 

1341936. 

2. Thorpe, Edgar (2010), The Pearson General 

Knowledge Manual, New Delhi: Dorling 

kindersley Pvt ltd. 

3. O'Mahony, John (29 September 2001), “the 

sound of discord”, The Guardian, London.  

4. saptrem (1982), The Mind of the Cells, New 

York, NY: Institute for Evolutionary 

Research,ISBN 0-938710060.  

5. Thakur, Bimal Narayan (2004), poetic plays of 

aurobindo Northern Book Centre, ISBN 

9788172111816. 

 

 

 

 

 

 

 

 


