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QUALITY ASSURANCE IN TEACHER EDUCATION 
*
Sushma Jaiswal 

 

Abstract 
Quality and excellence in the education sector is 

one of the major initiatives of the Government of 

India in its plans. To achieve the outcome of 

enhanced quality at all levels of education, Govt. 

of India has been focusing its attention on quality 

and excellence in higher education and teacher 

education. Teacher quality has produced 

voluminous studies that line many a research 

library. 
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Introduction 
Quality and excellence in the education sector is 

one of the major initiatives of the Government of 

India in its plans. To achieve the outcome of 

enhanced quality at all levels of education, Govt. of 

India has been focusing its attention on quality and 

excellence in higher education and teacher 

education. Teacher quality has produced 

voluminous studies that line many a research 

library.  
 

These seek to look at teacher quality in away in 

which it brings: as a means to review how the 

terms excellence and quality are shaped by policy, 

identify how educators perceive teaching quality 

and to review how quality is cultivated in teachers. 

Within this scope, this article provides an overview 

of teacher education and evaluation in India and 

lastly we discuss about issues and challenges in 

teacher education. 

 

Government of India Organization Bodies in 
Teacher Education 
Department of Elementary Education & Literacy of 

the Ministry of Human Resource Development of 

the Government of India is the apex body that 

looks after policy for teacher education. Its 

agencies include:  

 National Council for Teacher Education 

(NCTE)  

 National Council of Educational Research and 

Training (NCERT)  

 National University for Educational Planning 

& Administration (NUEPA) 

 

University Grants Commission (UGC) is also 

involved with Departments of Teacher Education 

or Departments of Education in the Universities 

and Institutions Deemed to be Universities and 

Colleges of Teacher Education. 

 

The teacher training institutions offering degree 

courses are under the Department of Higher 

Education. In certain States all teacher education 

institutions are managed by the State government. 

In certain other States, majority of teacher training 

institutions are managed by private agencies under 

self-financed category. At the State levels, there are 

teacher training institutions being run by the 

Departments of Tribal Welfare, and other 

administrative departments. Creation of separate 

cadre for teacher educators has been an important 

issue to be solved in many states. 
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Quality & Excellency in Teaching  
Teacher quality and the strength of educator’s 

leadership are recognized as the greatest 

determinants of educational success. Quality 

teaching has a measurable impact on student 

outcomes. The teaching profession in India has 

much to celebrate. Our teachers and academic 

leaders are having a profound impact on our 

society. Teacher quality affects all stages of the 

teaching “lifecycle”, from attraction into the 

profession to ongoing development and retention in 

their own schools. To improve equity in 

educational outcomes, quality teachers must also 

work in schools where they are needed most 

including, remote and disadvantaged schools. 

Improving teacher and school leader quality 

requires action to:  

 Attract the “best and brightest” entrants to 

teaching;  

 Train our future teachers through world-class 

pre-service education;  

 Place quality teachers and school leaders in 

schools where they are needed most;  

 Develop teachers skills and knowledge through 

ongoing professional learning; and  

 Retain quality teachers and school leaders in 

our schools.  

 

Quality of Education in Teaching  
Despite the importance of “quality” as the 

motivating factor for educational planning, 

approaches to quality can vary widely. In much of 

the literature, “quality” is used in a detached way, 

assuming consensus both on what the term means 

and on the desirability of the various educational 

aims and approaches promoted under the banner of 

quality. Whether explicit or implicit, a vision of 

educational quality is always embedded within 

countries policies and programs. A useful 

framework for thinking about quality by outlining 

five goals for education that define the vision of 

quality within individual systems. 

 

1. Education quality as exceptionality: excellence 

is the vision that drives education, quality 

education is education that is exemplary; 

schools should maximize the pursuit of the 

highest potential in individual students.  

2. Education quality as consistency: equality is 

the vision that drives education, quality 

requires equitable experiences, schools and 

classrooms should provide students with 

consistent experiences across the system.  

3. Education quality as fitness-for-purpose: 

refinement and perfection in specific subject 

areas is the vision that shapes the system, 

quality is seen as preparing students for 

specific roles, instructional specialization is 

emphasized.  

4. Education quality as value for money: 

education reflects reasonable correspondence 

to individual and societal investments; quality 

is interpreted as the extent to which the system 

delivers value for money.  

5. Education quality as transformative potential: 

social or personal change is the vision that 

drives education, quality education is a catalyst 

for positive changes in individuals and society, 

education promotes social change.  

 

Role of Teachers in Promoting Quality  
Teacher quality, teacher learning, and teacher 

improvement, therefore, are becoming the foci of 

researchers, policy makers, program designers, 

implementers, and evaluators. In both developing 

and industrialized countries, teachers in the past 

were treated as semiskilled workers unable to make 

responsible decisions about their practice. They 

were required to follow instructional prescriptions 

and highly scripted and rigid teaching procedures. 

For their professional development, teachers 

received information on how to improve from 

“experts” in centralized workshops with little 

follow-up support at the institutional level. 

 

The emphasis on teacher empowerment has grown 

from a variety of roots. The idea of reflective 

practice assumes that teachers are professionals 

capable of reflecting on the school and classroom 

situation and, thus, capable of making a large 

number of instructional and classroom management 

decisions. Even in circumstances where the level of 

teacher preparation is low, this perspective rejects 

the notion that teachers must work according to 

rigid prescriptions, incapable of independent 

decision making. Although some challenge the 

notion that teachers in developing countries, with 

minimal preparation and minimal resources, can 

reflect on practice and make informed choices , the 

more widely held view is that the idea of “the 

teacher as professional” has reliably led to better 

teacher performance. 

 

Action research is also closely related to teacher 

empowerment and has become an important 

component of what is considered good teacher 

development. Action or participatory research 

refers to teachers individually or in groups 

gathering and analyzing information in order to 

problem solve at the institutional level. In addition 

to mobilizing teachers to study and reflect on their 

practice, action research advances the 

professionalization of teachers by helping them 

develop and validate their knowledge. Action 

research often begins, in a teacher’s practice, as 

academic-based studies that are part of a preserves 

teacher education program and continue as part of 

academic-based teacher professional development 

programs. 
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Qualities of Good Teacher  

 Sufficient knowledge of subject matter to teach 

with confidence 

 Knowledge and skills in a range of appropriate 

and varied teaching methodologies  

 Fluency in the language of instruction 

 Knowledge of, sensitivity to, and interest in 

young learners  

 Ability to reflect on teaching practice and 

children’s responses  

 Ability to modify teaching/learning approaches 

as a result of reflection  

 Ability to create and sustain an effective 

learning environment 

 Understanding of the curriculum and its 

purposes, particularly when reform programs 

and new paradigms of teaching and learning 

are introduced 

 General professionalism, good morale, and 

dedication to the goals of teaching  

 Ability to communicate effectively 

 Ability to communicate enthusiasm for 

learning to students  

 Interest in students as individuals, sense of 

caring and responsibility for helping them 

learn and become good people, and a sense of 

compassion 

 Good character, sense of ethics, and personal 

discipline  

 Ability to work with others and to build good 

relationships within the educational institutions 

and community.  

 

These teacher qualities thrive only in a positive and 

supportive environment. Although the qualities 

listed above are needed in each individual teacher, 

teaching (like learning) is not practiced most 

effectively as an individual activity. The teacher is 

always functioning as part of a social network, 

either with his or her students or within the school 

community. Excellence at the academics level 

means more than an individual excellent teacher or 

even a collection of excellent teachers. 

 

Teacher Education for Quality Development  
As we have various papers on this topic as 

“education quality” which demonstrates that there 

is a strong link between teacher professional 

development and quality. This is mainly because 

reforms leading to improved quality in preserves‟ 

and in-services teacher education cannot succeed 

unless they are backed by on-going professional 

development and continuous teacher learning at the 

academic level. Teacher professional development 

ensures that theories acquired in initial preparation 

can be successfully implemented in practice 

 

Issues and Challenges in Teacher Education   

 Innovation in pre-service teacher education 

curriculum  

 Lack of up-to-date books, and materials on 

teacher education  

 Development of national professional 

standards  

 Strengthen workshops and partnership between 

universities and schools to prepare teachers  

 Mentoring Inexperienced teachers  

 Development of a system of on-going 

professional development for teachers  

 Establish learning communities and networks 

among teachers;  

 Professional learning for educational leaders  

 A greater transparency in the funding of 

teacher education  

 Staff appraisal systems and the use of peer 

observation in schools are still in development  

 Teacher evaluation seems to place more 

emphasis on professional duties/ 

responsibilities than on actual classroom 

teaching practices.  

 Teacher-centered strategies and pedagogy still 

dominate in the classroom  

 There is a relatively large variation among 

schools in the area of instruction, particularly 

concerning independent student practice, 

questioning skills, and teacher expectations for 

student achievement  

 There is a need to explore the development of 

performance-based evaluation or 

developmental teacher evaluation systems for 

the purposes of teacher evaluation  

 Needs to separate developmental and 

judgmental appraisal, for developmental 

appraisal, teachers agreed that lesson 

observations enhance teaching quality. 

Teachers are more supportive of lesson 

observation if their goal orientation is more 

learner-oriented than performance-oriented.  

 

Conclusion   
Government and educators will need to understand 

better the links between schooling and its social 

and cultural environment, the kind of socialization 

and informal learning provided to children both 

before school entry and outside of the classroom 

and ways to develop more literate and encouraging 

environments in the family and the community 

surrounding the school. Although the task of 

recruiting for both miscellany and quality seems 

discouraging, several well-documented and proven 

long-term strategies exist and but now we should 

support the creation of a stable pipeline for 

recruiting more and better qualified, diverse 

teachers. 

 

Teacher education is a difficult assignment, 

especially at the present stage where teacher 
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education programmes are being delivered by a 

large number of unaided private teacher education 

institutions. These institutions are also not sure of 

their tenure, as in near future; possibility of huge 

unemployment of trained persons may result in 

swinging fall. The surviving institutions can only 

be helped by appropriate authorities in improving 

quality of their academic management. This paper 

suggest an increase in responsibility for teachers 

but not an increase in authority: teachers are losing 

decision-making authority in the classroom. This 

paper also indicates that a positive policy 

environment and ample support for growth are 

essential for creating and sustaining teacher quality. 

Teacher quality, teacher learning, and teacher 

improvement, therefore, are becoming the foci of 

researchers, policy makers, program designers, 

implementers, and evaluators. 
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