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Abstract
Teaching is the one of the oldest and most respected profession,

but the role, functions and preparations of teachers undergo

changes from time to time according to the expectations of the

society. Over the last half a century and particularly, in the

recent decades, teaching learning has been undergoing drastic

changes. There has been a shift towards student centered

classrooms with teacher’s role more as facilitator of learning

rather than an autocratic master. Unlike in the past when the

teacher was entrusted with transferring the contents of

curriculum to a passive audience of students, today new

experiments are being tried out in the classroom that includes

project based learning, development of thinking skills, and

discovery learning approaches but there is a feeling that the

present teacher education system is not effective and there are

various problems The Quality and efficiency of education

depends to a great extent on the quality of teachers. In this

paper we are discuss about the problem of teacher education

and New Vision of Teacher Education for developing a practice

based and life oriented teacher education curriculum for a

good preparation of teachers and Teacher Education

programme.
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Introduction

India has been a major seat of learning for thousands

of years. The present format of Higher education in

India was started in 1857 with the inception of

universities in the three presidency towns. At present,

India possesses a highly developed higher education

system which offers facility of education and training

in almost all aspects of human’s creative and

intellectual endeavors such as Elementary Education,

Secondary Education, Higher Education, Adult

Education, Technical and Vocational Education, Teacher

Education. Teacher Education means programme of

education. Teaching is one of the oldest and most

respected profession and the roles, function and

preparation of teaches undergo changes time to time.

Teacher Education is both in-service and preservice.

The question of duration ,content and methodology

has invited the attention of educationists from time to

time .the entry qualification required to teach at

lower and higher levels also varies accordingly.

There are various agencies to evolve a comprehensive

and systematic organizational framework for in-

service and preservice education and training of

teachers like NCERT, NCTE, DIET and many more.

The curricula of teacher education are prepared by

NCTE.
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The Quality and efficiency of education depends to a

great extent on the quality of teachers. Unless we

bring quality into teachers, we can’t expect innovation

or change in the quality of the product i.e. education.

If  a country wants to have quality education it must

have quality teachers. In present scenario the two

main dimensions missing in teacher education-

quality teachers and quality teacher education.

Today’s teachers are missing intellectual excitement

such as enthusiasm, knowledge, inspiration, humour,

interesting viewpoint, clarity, organization etc and

interpersonal concern. These form the basis to the

challenges to teacher education. Now we need a new

vision for a teacher education developing for a

practice based and life oriented curriculum.

Regulatory Body of Teacher Education

University Grants Commission (UGC) set up under

UGC Act 1956 is responsible for coordination,

determination, and maintenance of standards and

release of grants to universities and research

organizations.

National Council for Teacher Education (NCTE) is a

statutory body set up under the National Council for

Teacher Education Act, 1993 to facilitate planned and

coordinated development of the teacher education

system in the country, and for regulation and proper

maintenance of norms and standards in the teacher

education system. The Council is empowered to grant

recognition of institutions offering courses or training

in teacher education.

Problems of Teacher Education in India
Over the last half a century and particularly, in the

recent decades, teaching learning has been undergoing

drastic changes. There has been a shift towards

student centered classrooms with teacher’s role more

as facilitator of learning rather than an autocratic

master. Unlike in the past when the teacher was

entrusted with transferring the contents of curriculum

to a passive audience of students, today new

experiments are being tried out in the classroom that

includes project based learning, development of

thinking skills, and discovery learning approaches but

there is a feeling that the present teacher education

system is not effective and there are various

problems. There has been a great expansion of

teacher education over the years. Kothari commission

remarks "The destiny of India is being shaped in its

class-rooms." No doubt education plays a significant

role in nation's development but the quality of

education is greatly determined by the quality of

teachers, there-fore, great efforts were made and still

are being made to improve the quality of teacher

education.

Some of the problems concerning teacher education

are discussed below:

1. Problem of selection:

Defects of selection procedure lead to deterioration of

the quality of teachers. Better selection method would

not only improve the quality of training but also

save the personal and social wastage. Some

suggestions are mentioned:

a. Candidates should be interviewed

b. Test of General Knowledge should be applied.

c. Test in school subjects.

d. Test of language

e. Test of intelligence should be administered

f. Aptitude; interest and attitude inventory should be

administered.

g. A well direct guidance service should be provided.

2. Deficiencies of small time period provided for

Teacher's training:

In India, this period is of one year after the

graduation - the effective session being of eight to

nine mothers. The main purpose of teacher education

programme is to develop healthy attitude, broad

based interest and values. It is not possible during

the short duration of nine months.

3. Incompetency of student teachers:

The existing training programme does not provide

adequate opportunities to the student teachers to

develop competency because the organizers of

teacher's training programme are not aware of the

existing problems of schools. Therefore there should

be a close matching between the work schedule of the

teacher in a school and the programme adopted for

teacher preparation in a training college.

4. Defects concerning papers:

A student teacher should know the meaning of

education, its objectives, the socio-cultural and

politico-economics background, the principles that

guide construction of curriculum etc. But a proper

preparation towards a good. Orientation is impossible
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in a short duration. Following steps may be taken in

this connection:

1. Allowing more time to learners for good reading

and sound build-up of the intellect and attitude.

2. Pruning the existing course.

3. Arranging for exchange of experience than merely

attending lectures.

4. Changing the mode of testing inputs.

5. The content must have direct implications in the

daily school teaching.

5. Problems of practice teaching:

The ratio of marks between theory and practice

generally remains of 5:2 although teaching practice

plays a significant role in B.Ed. programme. Inspite of

all kinds of elaborate arrangements regarding

practice in teaching, student teachers are non-serious

to the task of teaching, deficient in sense of duty

irresponsible, aimless, indifferent to children, lacking

innovative measure in teaching which are great

obstacles in the development of pedagogical skills.

6. Problem of supervision of teaching:

The supervisory organization for practice teaching

aims at bringing improvement in the instructional

activity of the student teachers by using various

techniques and practical skills in teaching and helps

them to develop confidence in facing the classroom

situations. This is done through following types of

supervisions:

1. Supervision before classroom teaching:

It aims at guiding in planning their lessons, learning

to organize contents, formulating suitable gestures

and developing other related skills. At present the

lesson plans are checked superficially and no

discussion is made by the subject method specialist.

2. Supervision during the classroom teaching:

It is done by teachers who are not method specialist

generally. These supervisors offer descriptive type of

criticism, while constructive type is desirable. Their

remarks are related to the general personality of the

student teachers. The percentage of lessons supervised.

By the subject method specialist varies from 5per cent

to 25 per cent due to faulty staffing pattern, lack of

time, too many lessons to be supervised, defective

time table etc. Here, the school teacher should be

assisted by the college supervisor in his work.

Frequent conferences and consultations between them

will help to relate them to practice and the student

teacher will improve the performance in a realistic

school setting.

7. Lack of subject knowledge:

The B.Ed. programme does not emphasize the

knowledge of the basic subject. The whole teaching

practice remains indifferent with regard to the subject

knowledge of the student teacher.

8. Faulty methods of teaching:

In India teacher educators are averse to innovation

and experimentation in the use of methods of

teaching. Their acquaintance with modern class-room

communication devices is negligible.

9. Isolation of teachers education department:

As has been observed by education commission, the

teacher education has become isolated from schools

and current development in school education. The

schools consider the teacher education department as

an alien institution and not a nursery for the

professional development of school teacher. These

departments only observe the formality of finishing

the prescribed number of lessons no caring for the

sounders of pedagogy involved in the procedure.

10. Poor academic background of student-teachers:

Most of candidates do not have the requisite

motivation and an academic background for a well

deserved entry in the teaching profession.

11. Lack of proper facilities:

In India, the teacher education programme is being

given a step-motherly treatment. About 20 per cent of

the teacher education institutions are being run in

rented buildings without any facility for an

experimental school or laboratory, library and other

equipments necessary for a good teacher education

department. There are no separate hostel facilities for

student teachers.

12. Lack of regulations in demand and supply:

The State Education Department has no data on the

basis of which they may work out the desired intake

for their institutions. There is a considerable lag

between the demand and supply of teachers. This has

created the problems of unemployment and

underemployment.
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13. Inadequate Empirical Research:

In India, research in education has been considerably

neglected. The research conducted is of inferior

quality. The teacher education programmes are not

properly studied before undertaking any research

14. Lack of facilities for professional development:

Most of the programmes are being conducted in a

routine and unimaginative manner. Even the

association of teacher educators has not contributed

anything towards development of a sound

professionalization of teacher education in the

country.

15. Insufficient financial grants:

In most of the states teacher education is still being

run by the fee collected from student teachers, as the

share of state grant is too small

6. Teacher Education (TE): New Vision

Overhauling of Teacher Education has become

imminent for ascertaining effective and immediate

measures to enhance its impact potential. In the

position Paper 2.4 have brought to focus the need for

a fundamental change in the ‘approach’ to teacher

education. An attempt is made here to detail the main

features of the new approach.

The visualization of Teacher Education is titled ‘New

Vision’ not so much because all its dimensions are

totally created a new. But, it is named so because it

proposes a definite ‘shift’ in our view of a TE

Programme. It is true that there have been earlier

attempts, in fact several of them, to ‘review’,

‘revitalize’, ‘restructure’ TE. However, these efforts

could not percolate into actual practice and show the

expected enhancement in its field relevance.

Therefore, is of the opinion that, in order to make TE

vibrant and also responsive to the emerging demands

from the field, it is necessary to change (not only the

operational or the implementation modes but, more

importantly), to make a definite, recognizable shift in

the direction to be held, the basic premises or the

‘beliefs’ that must underlie TE Programmes. With this

in view, there is a need for change in the ‘approach’

to TE as suggested hereunder.

6.1 Vision

Teacher education has to become more sensitive to

the emerging demands from the school system. For

this it has to prepare teachers for a dual role of

• Encouraging, supportive and humane facilitator in

teaching-learning situations who enables  learners

(students) to discover their talents, to realize their

physical and intellectual potentialities to the

fullest, to develop character and desirable social

and human values to function as responsible

citizens.

• An active member of the group of persons who

make conscious effort to contribute towards the

process of renewal of school curriculum to

maintain its relevance to the changing societal

needs and personal needs of learners, keeping in

view the experience gained in the past and the

concerns and imperatives that have emerged in

the light of changing national development goals

and educational priorities.

These expectations suggest that teacher operates in a

larger context and its dynamics as well as concerns

impinge upon her functioning. That is to say, teacher

has to be responsive and sensitive to the social

context of education, the various disparities in

background of learners as well as in the macro

national and global contexts, national concerns for

achieving the goals of equity, parity, social justice as

also excellence.

To be able to realize such expectations, TE has to

comprise such features as would enable each of its

learners, i.e., student teachers, to

• Care for children/learners and who love to be

with them;

• Understand children within social, cultural and

political contexts;

• View learning as a search for meaning out of

personal experience;

• Understand the way learning occurs, possible ways

of creating conducive conditions for learning,

differences among students in respect of the kind,

pace and styles of learning,

• View knowledge generation as a continuously

evolving process of reflective learning;

• Necessarily view knowledge as an external reality

embedded in textbooks but as constructed in the
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shared context of teaching learning and personal

experiences;

• Be sensitive to the social, professional and

administrative contexts in which they have to

operate,

• Be receptive and constantly learning; own

responsibility towards society and work to build a

better world.

• Develop appropriate competencies to be able to

not only seek the above understandings in actual

situations, but also be able to create them.

• Have a sound knowledge-base and basic

proficiency in language.

• Identify their own personal expectations,

perceptions of self, capacities and inclinations,

• Consciously attempt to formulate one’s own

professional orientation this will determine his

role as a teacher in situation specific context.

Practice Based and Life Oriented Curriculum for

Teachers
The aim of teacher education to prepare efficient

teachers. As such, the syllabus of teacher education

should be practice based. Too much emphasis on

theory of teaching at the cost of developing the

teaching competence happens to be the main

drawback of the prevalent curriculum for the bachelor

of education course. Seminars and workshops are

held time and again at various places in which

problem of teachers and their professional needs are

identified and discussed. Accordingly practice based

curriculum has two aspects:-

A. Theoretical

Minimum theory should be included the content

should be based on practical oriented pragmatic

philosophy and psychology. More-weight age should

be given to the content-cum-methodology aspect of

the theory.

B. Practical

On the practical side, skill based approach is

essential.

1. The pre-internship programme should include.

a. Practice of the skills under micro-setting.

b. Observation of the school activities and teaching.

c. Demonstration lessons.

d. Teaching of fully supervised lessons.

2. Internship phase.

a. Teaching should be given in both rural and urban

school

b. Attaching pupil teachers to schools for at least six

months duration. The salient features of the

programme should be:-

• The concept of internship has been adopted from

the medical profession. If this programme of

internship is properly planned and implemented it

would certainly give fruitful. The pupil teachers,

when go to school to learn and practice the skill

in live classroom situation under the guidance and

supervision of the college supervisor, should be

provided with all equipments and facilities so that

they get motivated and encouraged. The

cooperating teachers should be sympathetic,

knowledgeable, with interest in guiding and

supervising the pupil teachers nicely.

• There should be regular involvement of

cooperative with student teachers and college staff,

say once a month, to discuss the problem of the

content and methods of teaching.

• There should be continues evaluation with marks

of all the six sessions of the two-year duration.

There should be 55% internal and 45% external

assessment so that it become exhaustive and

reliable.

Life oriented curriculum for teachers means

curriculum which would develop in teachers a

capability to make school active, where learning is

valued, where teachers work with students to attain

mutually determined goals, where parents are

involved with their children’s education, where they

are alive and healthy, and more so student success in

the norms.

Conclusion
The above discussion about the problems of Teacher

Education and New Vision of Teacher Education for

developing a practice based and life oriented teacher

education curriculum. New Vision given by NCERT

is very important in Teacher Education for resolving

problems of teacher education. Since the teacher is the

pivot of the entire educational system and is the

main catalytic agent for introducing desirable changes

in the teaching learning process, all attempts need be

made for motivating teachers to become innovative
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and creative. It goes without saying that a self

motivated and really industrious teacher can utilise

his own resources to keep himself abreast of new

knowledge and skills. The challenges are ever

changes but it is needed to try to resolve the

challenges and problems time to time. This can bring

about drastic changes in teachers and improve the

quality of teacher education in India.
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