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Introduction
Assessment was considered to play a critical role in
education, as it could substantially improve student
performance, guide the teachers in enhancing the
teaching-learning process and assist policy makers
in improving the educational system. Assessment is
the process of gathering evidences of students’
performance over a period of time to determine
learning and mastery of skills. It facilitates teachers
in decision making about learning progress through
systematic information gathering.

It is told that effective lecturers don’t swear solely
on teacher directed instruction. They supply a
considerable quantity of coaching job within the
sort of support and feedback as their students are
reading and writing. They refrain from doing an
excessive amount of talking, permitting their
student time to have interaction in acquirement
activities. Effective lecturers foster self-regulation
in their students. They encourage students to figure
severally and take responsibility for his or her own
learning [1]. Assessing students has many purposes
like providing summaries of learning, providing
information on learning progress, diagnosing
specific strengths and weaknesses in an
individual’s learning and motivating further
learning, whether students are aware of these
purposes and what aspects they prioritize needs
more investigation. Given the central role that
assessment and feedback have in the education
process, we need to develop a greater
understanding of students’ conceptions of the
purpose of assessment and examine the effect that
these conceptions have on academic performance.

Students’ thinking about educational processes is
important because there is evidence that how they
understand those processes impacts on their
educational experiences. The classroom
environment performs an important role in
maintaining student curiosity and interest. When
the students observe a sense of control and security
in the learning environment, they are more
involved because they look to the learning with
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Abstract

Background and Objective: Assessment is
the process of gathering evidences of students’
performance over a period of time to
determine learning and mastery of skills. It
facilitates teachers in decision making about
learning progress through systematic
information gathering.
Methods and Findings: This study made use
of descriptive-correlational research design
and forty-three third year college students
taking up Bachelor of Elementary Education
and Bachelor of Secondary Education enrolled
in a university with a seal of center of
excellence in education was selected to be part
of the respondents. The findings of this study
revealed that students mostly agreed that
assessment made students accountable and
improved the quality of teaching and learning.
Conclusion: The students have different
conceptions on assessment and that
assessment is essential for effective and
efficient teaching and learning to take place.

Keywords: Conception on Assessment,
Classroom Assessment, Assessment of
Learning, Academic Performance.
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eagerness and strength [2]. There are the sort of
students who return from courses brimming with
new ideas that they want to try out in practice.
They like to get on with the things and act quickly
and confidently on ideas that attract them. The link
between what is learned in the classroom with its
application to the present context must be clearly
communicated. Motivation for classroom topics
and activities must see to it that these are applicable
to the present necessities. New ideas, theories and
techniques introduced in the teaching process
should convey relevancy and applicability to the
exigencies of the present. Using models and
examples of best practices may best arouse their
interest to learn and to try if these work in practice
[3]. Furthermore, students’ conceptions of
assessment are of particular importance because
assessment has a significant impact on the quality
of learning.

Research into the conceptions teachers have about
the purposes of assessment has identified four
major purposes: that is, (a) assessment improves
teaching and learning, (b) assessment makes
students accountable for learning, (c) assessment
makes schools and teachers accountable, and (d)
assessment is irrelevant to education. Review of the
empirical literature on students’ conceptions of the
purposes of assessment has identified four major
purposes, some of which can be matched to
teachers’ conceptions of assessment. Students are
reported as conceiving of assessment as (a)
improving achievement, (b) a means for making
them accountable, (c) being irrelevant, and (d)
being enjoyable.

There were meaningful relations between students’
conceptions of assessment and achievement in
reading [4]. Another research using the Student
Conceptions of Assessment inventory in New
Zealand has shown that the improvement in
conception has an adaptive effect on performance
in mathematics [5]. In other words, an increased
confirmation of these conceptions positively
predicted increased academic performance.

This study has tried to examine the conception of
assessment among college education students of St.
Paul University Philippines using Students’
Conception of Assessment (SCoA) inventory by
Brown (2008) [6]. It has also aimed to investigate
the relationship between students’ profile and their
conceptions on assessment.

The study aimed to determine the correlation
between conception on classroom assessment and
performance in the course Assessment of Student
Learning of third year college students taking up
Bachelor of Elementary Education and Bachelor of

Secondary Education at St. Paul University
Philippines.

Research Methodology
1 Research Design
This study made use of descriptive-correlational
research design to determine whether students’
conception of assessment affects academic
performance.

2 Respondents of the Study
The respondents of the study were 43 third year
college students taking up Bachelor of Elementary
Education and Bachelor of Secondary Education in
St. Paul University Philippines, who were enrolled
in the course Assessment of Learning, First
semester of academic year 2018-2019.

3 Research Instrument
To elicit students’ conceptions of the nature and
purpose of assessment, the researchers made use of
the Students’ conceptions of assessment - ScoA
developed by Gavin Brown (2008).

A teacher-made test was used to obtain the pre-post
test scores.

The grading sheet was used as basis for the level of
performance of the students in Assessment of
Learning.

4 Statistical Treatment of Data
The data obtained were treated through the
following: Frequency and Percentage, this was
used to determine the profile of the respondents
and students’ conception on assessment.

Moreover, Chi-square Test was used to determine
if there is significant difference in the students’
conception on assessment when they are grouped
according to profile variables.

In addition, Paired t-test was utilized to determine
if there is significant difference in the pre-post test
scores of students in Assessment of Learning.
Independent t-test and ANOVA was also used to
determine if there is significant difference in the
level of performance of students in the course
Assessment of Learning when they are grouped
according to profile variables. Pearson-r was used
to determine if there is significant relationship
between students’ conception on assessment and
their level of performance.

5 Ethical Consideration
Ethical guidelines were followed for the whole
research period. The researcher submitted the study
for review and approval of the Ethics Review
Board of the university. It followed the National
Ethical Guidelines for Health and Health-Related
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Research 2017 prepared by the Philippine Health
Research Ethics Board.

Results
Table 1: Frequency and Percentage

Distribution of Respondents when grouped
according to Profile Variables

Variables Frequency Percentage
Course
BSED 28 65.1
BEED 15 34.9
Gender
Male 14 32.6
Female 29 67.4
Ethnicity
Itawes 11 25.6
Tagalog 3 7.0
Ibanag 6 14.0
Ilocano 23 53.5

The participants of the study were 43 college
students who were enrolled in the course
Assessment of Student Learning. There were 28
students taking up Bachelor of Secondary
Education while 15 students pursuing Bachelor of
Elementary Education. Most of the respondents are
female (29, 67.4%). Only fourteen (32.6%)
respondents are male. When respondents are
grouped according to ethnicity, majority (23,
53.5%) are Ilocanos, followed by Itawes (11,
25.6%). Six respondents are Ibanag and only three
are Tagalogs.

Table 2: Students’ Conceptions on Assessment

Conceptions Mean SD
Student
Accountability 4.5953 0.6440
School
Accountability

4.2959 0.5901

Improvement 4.4709 0.8113
Irrelevance 2.0319 0.8906

Table 2 shows that among the four conceptions on
assessments, student accountability and
improvement got the highest weighted means of
4.5953 and 4.4709, which are both interpreted as
“mostly agreed”. Respondents “moderately
agreed” that assessment is a school accountability,
with a mean of 4.2959. The first conception sees
assessment as a tool to diagnose students’ learning
problems, that assessment improves learning and
teaching. Student accountability means that
students themselves are responsible for their own
learning. The teachers and school accountability
mean the use of assessment to see how well
teachers or schools are doing in relation to the

established standards. The last conception believes
assessment should be rejected because it is not
valid, irrelevant, and negative.

Table 2.1: Frequency of Assessment Activities

Assessment Activities Frequency
The teacher grades or marks or
scores the written work I hand in 28
The teacher scores my performance
after meeting or conferencing with
me about my work 28
The teacher scores a portfolio of
work I have done over the course of
a term or school year 26
The teacher uses a checklist to judge
my in-class performance 26
I score or evaluate my own
performance 25
The teacher grades me on a written
test that he or she made up 25
The teacher observes me in class
and judges my learning 25
My class mates score or evaluate my
performance 24
The teacher scores me on an in-class
written essay 22
An examination that takes one to
three hours 15
The teacher asks me questions out
loud in class 12
The teacher grades me on a written
test that was written by someone
other than the teacher 10

Among the above assessment activities, the
statements “The teacher grades or marks or scores
the written work I hand in” and “The teacher scores
my performance after meeting or conferencing with
me about my work”, ranked first, followed by “The
teacher scores a portfolio of work I have done over
the course of a term or school year” and “The
teacher uses a checklist to judge my in-class
performance”.

Table 3: Pretest Scores and Post-test Scores
of Students in the Course Assessment of

Student Learning

Scores Mean SD
Pretest 19.9302 4.10224
Posttest 27.6279 4.34809

Table 3 shows the mean scores of the respondents
in the given pretest and posttest. The pretest mean
score of the respondents is 19.9302 interpreted as
“fair” while the posttest mean score is 27.6279
interpreted as “satisfactory”. This means that the
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mean scores of the respondents improved from fair
to satisfactory.

Table 4: Significant Difference in The Pre-
Post Test Scores of Students in

Assessment of Learning

Variab
les

Mean SD t-
valu
e

p-
val
ue

Decisi
on

Prete
st
Score
s

19.93
02

4.102
24 -

10.3
29

.00
0

Reject
HoPostt

est
Score
s

27.62
79

4.348
09

Table 4 shows that there is a significant difference
between the pretest and posttest mean scores of the
respondents (t = -10.329, p = 0.000). This implies
that the scores of the respondents improved.

Table 5: Significant Difference in The Post
Test Scores of Students in Assessment of

Learning According to Course

Cours
e

Mean SD t-
valu
e

p-
valu
e

Decisi
on

BSE
D

27.60
71

3.614
16 -

.042 .966 Accept
HoBEE

D
27.66
67

5.614
61

Table 5 shows that there is no significant difference
(t = -0.042, p = 0.966) in the post test scores of
students when grouped according to course. This
implies that regardless of course, respondents have
similar post test scores.
Table 6: Significant difference in The Post
Test Scores 0f Students in Assessment of

Learning according to Ethnicity

Ethnici
ty

Mean SD F-
ratio

p-
valu
e

Decisi
on

Itawe
s

30.00
00

2.366
43

2.1
03

.1
16

Accep
t Ho

Tagal
og

24.00
00

1.732
05

Ibana
g

27.50
00

3.146
43

Iloca
no

27.00
00

5.099
02

Table 6 shows that there is no significant difference
(F = 2.103, p = 0.116) in the post test scores of
students when grouped according to ethnicity. This

implies that regardless of ethnicity, respondents
have similar post test scores. However, the Itawes
respondents got the highest mean.

Table 7: Significant Difference in The Post Test
Scores of Students in Assessment of Learning

According to Conception on Assessment

Conceptio
n

Mean SD F-
rati
o

p-
val
ue

Decis
ion

Student
Accounta
bility

27.8
947

4.37
029

.5
83

.5
63

Acce
pt Ho

School
Accounta
bility

29.0
000

2.96
648

Improve
ment

26.8
889

4.75
133

Table 7 shows that there is no significant difference
(F = 0.583, p = 0.563) in the post test scores of
students when grouped according to conception on
assessment. This implies that regardless of
conception on assessment, respondents have
similar post test scores.

Table 8: Level of Performance of Students
Based from Grades

Grade
Category

Frequency Percentage

75-81 16 37.2
82-88 15 34.9
89-95 12 27.9
Total 43 100
Mean = 83.8139 SD =
5.4739
Table 8 shows that the students are somewhat
distributed equally to three grade categories. This
implies that students vary in their level of
performance in the course Assessment in Student
Learning. The table also shows that all the students
passed the course with a class mean grade of
83.8139.
Table 9: Significant Difference in The Level
of Performance of Students in Assessment

of Learning when they are grouped
According to Course

Cours
e

Mean SD t-
valu
e

p-
valu
e

Decisi
on

BSE
D

83.14
29

5.797
28 -

1.10
1

.277 Accept
HoBEE

D
85.06
67

4.742
91

Table 9 shows that there is no significant difference
(t = -1.101, p = 0.277) in the level of performance
of students when grouped according to course. This
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implies that regardless of course, respondents have
similar level of performance.

Table 10: Significant difference in the level
of performance of students in Assessment

of Learning when they are grouped
according to Gender

Gende
r

Mean SD t-
valu
e

p-
valu
e

Decisi
on

Male 84.07
14

7.032
50 .21

2
.83
3

Accept
HoFema

le
83.68
97

4.683
58

Table 10 shows that there is no significant
difference (t = 0.212, p = 0.833) in the level of
performance of students when grouped according
to gender. This implies that regardless of gender,
respondents have similar level of performance.

Table 11: Significant difference in the level
of performance of students in Assessment

of Learning when they are grouped
according to Ethnicity

Ethnici
ty

Mean SD F-
rati
o

p-
valu
e

Decisi
on

Itawe
s

84.54
55

6.772
94

.9
70

.4
17

Accep
t Ho

Tagal
og

79.66
67

3.214
55

Ibana
g

82.00
00

5.761
94

Iloca
no

84.47
83

4.888
48

Table 11 shows that there is no significant
difference (F = 0.970, p = 0.417) in the level of
performance of students when grouped according
to ethnicity. This implies that regardless of
ethnicity, respondents have similar level of
performance.
Table 12: Significant difference in the level
of performance of students in Assessment

of Learning when they are grouped
according to Conception

Conceptio
n

Mean SD F-
rati
o

p-
val
ue

Decis
ion

Student
Accounta
bility

84.1
579

5.53
035

.0
64

.9
38

Acce
pt Ho

School
Accounta
bility

83.5
000

6.28
490

Improve
ment

83.5
556

5.45
810

Table 12 shows that there is no significant
difference (F = 0.064, p = 0.938) in the level of
performance of students when grouped according
to conception on assessment. This implies that
regardless of conception on assessment,
respondents have similar level of performance.

Table 13: Significant relationship between
students’ conception on assessment and

their level of performance

Variables X2 p-value Decision
Conception
and Grade
Category

1.092 .895 Accept Ho

Table 13 shows that there is no significant
relationship (x2 = 1.092, p = 0.895) between
students’ conception on assessment and their level
of performance in the course Assessment of
Learning. This implies that their level of
performance does not depend on their conception
on assessment.

Table 14: Significant Relationship Between
Students’ Post Test Scores and Grade

Variables r p-value Decision
Posttest
Scores and
Grade

.457** .002 Reject Ho

Table 14 shows that there is significant relationship
(r = 0.457, p = 0.002) between students’ posttest
scores and their grade in the course Assessment of
Learning. The computed r = 0.457 implies that
there is a moderate correlation between the post test
scores and grade.

Discussion
Among the four conceptions on assessments,
student accountability ranked first, followed by
improvement, then school accountability and the
last is irrelevance. The students rated the
statements “The teacher grades or marks or scores
the written work I hand in” and “The teacher scores
my performance after meeting or conferencing with
me about my work”, as first among the assessment
activities done in class. The students’ mean scores
improved from fair in the pretest to satisfactory in
the post test. However, there is a no significant
difference between posttest mean scores of the
respondents when they are grouped according to
course, gender, ethnicity and conceptions on
assessment. This means that their posttest mean
scores do not vary with respect to their profile
variables. Students vary in their level of
performance in the course Assessment in Student
Learning as they were somewhat distributed
equally in the three grade categories. All the
students passed the course with a class mean grade
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of 83.81. There is no significant difference in the
level of performance of students when grouped
according to course, gender, ethnicity and
conception on assessment. This implies that
regardless of their profile, respondents have
comparable level of performance. There is no
significant relationship between students’
conception on assessment and their level of
performance in the course Assessment of Learning.
This implies that their level of performance does
not depend on their conception on assessment.
However, that there is significant relationship
between students’ posttest scores and their grade in
the course Assessment of Learning. The computed
r = 0.457 implies that there is a moderate
correlation between the post test scores and grade.

Conclusion
The findings of this study confirmed that students
have different conceptions of assessment and
enabled the researchers to gain a greater insight
into students’ conceptions of assessment. Students
perceived assessment as a tool to diagnose their
weaknesses and strengths. Therefore, teachers
should use different methods of assessing students
to get a full idea of what they have learned and
what their problems are. In addition, teachers can
use the assessment results to evaluate and improve
their own practice as well.

The most frequent assessment activities done in the
classroom as assessed by the students were giving
of grades or marks or scores the written work,
teacher giving feedback or conferencing with the
student about his/her work, developing students’
portfolio over the school year and using of
rubric/checklist to judge students’ performance/
product.

Conception of assessment does not predict the
students’ performance in the course Assessment of
Learning. However, the post test scores, and grades
of the students are moderately related. Teachers
who are experts in classroom assessment have the
knowledge and skills necessary to gather accurate
information about student learning and mastery of
skills; and use the assessment process and its
results effectively to improve student performance
and achievement. It is hoped that further studies in
this field could bring about a major change in the
development of effective and innovative
assessment strategies.

Recommendations
Based from the findings and conclusion of this
study, the following recommendations were made.
It is important to note that students have different

conceptions on assessment and that assessment is
essential for effective and efficient teaching and
learning to take place. Teachers may consider
giving an immediate feedback on the assessment
done with the students, this is to further enhance
their academic performance through awareness of
their area for improvement. This will serve as an
avenue for them to focus on their weaknesses on
the topics given to them. This way students will see
its relevance and to foster deeper appreciation of
the subject. Other researchers may conduct a
similar study to further identify factors that
contribute to the students’ attitudes and motivation
to learning.
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